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 The Attention Defi cit Disorder Evaluation Scale - Fifth Edition (ADDES-5) enables educators, school and private 
psychologists, pediatricians, and other medical personnel to evaluate Attention-Defi cit/Hyperactivity Disorder in chil-
dren and youth from input provided by primary observers of the student’s behavior.  The ADDES-5 was developed 
from research in behavior disorders, learning disabilities, and Attention-Defi cit/Hyperactivity Disorder; current lit-
erature in psychology, neurology, and education; and current practices in identifi cation and diagnosis.  The subscales, 
Inattentive and Hyperactive-Impulsive, are based on the current characteristics of ADHD.  The results provided 
by the scale are commensurate with criteria used by educational, psychiatric, and pediatric professionals to identify 
Attention-Defi cit/Hyperactivity Disorder in children and youth. The scale is available in two versions: School Version 
(60 items), a reporting form for educators, and Home Version (46 items), a reporting form for parent/guardian input.  
 During development, the ADDES was fi eld tested at all grade levels (K-12) which resulted in the items included in 
the fi nal version of each scale. The ADDES-5 School Version was standardized on a total of 4,829 students including 
students identifi ed with Attention-Defi cit/Hyperactivity Disorder 5 through 17 years of age.  Separate norms are pro-
vided for males and females. 
 Internal consistency was .99 for the total score.  Test-retest reliability coeffi  cients exceeded .91 for each of the 
subscales.  Coeffi  cients for inter-rater reliability of the subscales ranged from .85 to .90 for all age levels.  Content va-
lidity was established through the initial development process.  The scale was compared to the Conners’  3™ Teacher 
Short and the ADD-H Comprehensive Teacher’s Rating Scale-Second Edition as measures of concurrent validity.  Item 
performance correlated positively with total score performance, further substantiating the internal cohesiveness of the 
scale as a measure of Attention-Defi cit/Hyperactivity Disorder.
 The ADDES-5 uses frequency-referenced quantifi ers.  Each item on the ADDES-5 is rated on a six-point scale 
from (0)  NOT DEVELOPMENTALLY APPROPRIATE FOR AGE  to (5) ONE TO SEVERAL TIMES PER HOUR.  
Following administration, four types of scores may be obtained:  frequency rating for individual items (refl ecting the 
frequency and severity of the behavior), subscale standard score, quotient, and percentile rank (to establish a consis-
tent basis for comparing students).  From the subscale standard scores, a profi le of the student’s behavior across the 
subscales is constructed.
 The ADDES-5 takes approximately 20 minutes to complete and can be completed by anyone familiar with the stu-
dent:  the classroom teacher, clinical personnel, other school personnel, or the parent/guardian.  The ADDES-5 com-
plete kit consists of Pre-Referral Attention Defi cit Checklists, Intervention Strategies Documentation Forms, school 
and home version rating forms and technical manuals, the Attention Defi cit Disorder Intervention Manual - Revised, 
and the Parent’s Guide to Attention Defi cit Disorder.
 The Attention Defi cit Disorder Intervention Manual - Revised (ADDIM-R) includes goals, objectives, and in-
tervention strategies for all behaviors on the scale and was designed for the easy development of a student’s IEP, as 
well as classroom intervention.  The Parent’s Guide to Attention Defi cit Disorder (PGADD) contains interventions 
for parents to implement in the home to help their child be more successful in the home environment.  The Attention 
Defi cit Disorder Intervention Manual - Revised (216 pages, © 2021) and the Parent’s Guide to Attention Defi cit Dis-
order (390 pages, © 1995) used in conjunction with the ADDES-5 provide a comprehensive assessment, diagnostic, 
and intervention program for children with Attention-Defi cit/Hyperactivity Disorder.  The ADDES-5 Quick Score 
computer program converts raw scores to standard and percentile scores.  The Attention Defi cit Disorder Intervention 
Manual-Revised computer program provides an individualized report of IEP goals, objectives, and specifi c interven-
tion strategies selected for a student. 
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PRE-REFERRAL
ATTENTION DEFICIT CHECKLIST

Date: ________________
Name of student:                                                                     Birthdate:                        Age:              Gender:  

School:                                                                                                                                                       Grade:  

City:                                                                   State:                  Observed by:   

Observer’s position:                                                                      Student known to observer:                    
 (from) (to)

Length of time each day with student:                                 
 (hours) (minutes)

TO OBSERVER: Check each behavior you have observed the student demonstrate during the last month.

1. Rushes through assignments with little or no regard for ac-
curacy or quality of work

2. Is easily distracted by other activities in the classroom, other 
students, the teacher, etc.

3. Does not listen to what other students are  saying

4. Does not hear all of what is said (e.g., misses word endings, 
misses key words such as “do not,” etc.)

5. Does not direct attention or fails to maintain attention to 
important sounds in the immediate environment (e.g., teacher 
directions, public address system, etc.)

6. Is unsuccessful in activities requiring listening (e.g., games, 
following oral directions, etc.)

7. Needs oral questions and directions frequently repeated (e.g., 
student says, “I don’t understand,” needs constant reminders, 
etc.)

8. Attends more successfully when close to the source of sound 
(e.g., when seated close to the teacher, etc.)

9. Requires eye contact in order to listen successfully (e.g., one-
to-one situation, etc.)

10. Fails to demonstrate short-term memory skills (e.g., does not 
remember two- or three-step directions, does not remember 
materials needed for a task, etc.)

11. Fails to remember sequences (e.g., events in a daily routine, 
days of the week, months of the year, etc.)

12. Has diffi  culty concentrating (e.g., staying on an assigned task, 
following a conversation, etc.)

13. Loses place when reading (e.g., leaves out words, lines, or 
sentences when reading, etc.)

14. Omits, adds, substitutes, or reverses letters, words, or sounds 

when reading

15. Fails to copy letters, words, sentences, and numbers from a 

textbook, chalkboard, etc.

16. Omits, adds, or substitutes words when writing 

17. Fails to complete homework assignments and return them to 

school

18. Does not perform or complete classroom assignments during 

class time (e.g., does not perform the assignment or does not 

use the time provided, will go on to another assignment before 

completing the fi rst, etc.)

19. Is disorganized to the point of not having necessary materials, 

losing materials, failing to fi nd completed assignments, failing 

to follow the steps of the assignment in order, etc.

20. Completes assignments with little or no regard to neatness 

(e.g., rushes through tasks, does not care to do well, etc.)

21. Fails to perform assignments independently (e.g., continually 

asks for assistance or reassurance; does not begin, work on, or 

complete assignments without assistance; etc.)

22. Does not prepare for school assignments (e.g., does not study 

for tests or quizzes, does not read assigned material, etc.)

It is your responsibility as a professional or parent to immediately inform the publisher if you are asked to complete 
any reproduction of this form.  The original form is beige with brown print.  If you have this form in any other

color, it was illegally reproduced.  You are not permitted to complete or use any reproduced form.  
(800) 542-1673
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No part of this publication may be reproduced or transmitted in any form or by any means, 
electronic or mechanical, including photocopying, recording, or by any information storage 
and retrieval system, without permission in writing from the publisher.

The Pre-Referral Attention Defi cit Checklist is a checklist 
only. All behaviors match the behaviors on the Attention 
Defi cit Disorder Evaluation Scale School Version Rating 
Form but are only checked as having been observed, not 
given frequency ratings.
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Intervention Strategies Documentation Form

Date:  _____________________

Student name:                                                                                                                                    Birthdate:                        Age:  

School:                                                                                                         Parents:  

Team members: 

I. Student History

A. Are the parents aware of your concern?  

B. Has the student repeated a grade?                        If so, when?  

C. Date and results of any previous individual testing?  

D. Date and results of last hearing screening: 

E. Date and results of last vision screening: 

II. Concerns and Interventions

Learning or Behavior Concern:

Interventions Implemented: Intervention
Date

S/U Decision

Learning or Behavior Concern:

Interventions Implemented: Intervention
Date

S/U Decision

SAMPLE
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Individual or group interaction
on a daily basis during social studies class.

Andrew Thomas
Midvale Middle School

Social Studies
Midvale

M. Jackson

M

PA
2019 5 9

6

2006

13

9/18 5/19

1 hour 5 hours

1

3

21

18

X

 Rating Guidelines

68 9 .78

51 10 .74

TOTAL SCORE

19 95 37 3.00 95  %

X
X

X
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Home Version Rating Form
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 Rating Guidelines

80 6 1.21

103 4 1.08

TOTAL SCORE

10 77 6 4.57 99 

Thomas B. Andrews M

PA

Midvale Elementary

M. Jackson

mother

Midvale

2019

2011

7 10

5

3 21

3

18

X

X
X

X



Goals:
1. The student will improve the accuracy of school assignments.
2. The student will improve the quality of school assignments.

Objectives:
1. The student will perform school assignments with             % accuracy.
2. The student will check school assignments to correct errors on              out of              tri-

als.
3. The student will turn in school assignments for the teacher to proofread and provide 

feedback for corrections and improvement on              out of              trials.
4. The student will re-do corrected school assignments with             % accuracy.
5. The student will have a peer check his/her school assignments and correct errors found 

on              out of              trials.

 1  Rushes through assignments with little or no 
regard for accuracy or quality of work

1. Allow the student to perform schoolwork 
in a quiet place (e.g., study carrel, library, re-
source room, etc.) to reduce distractions.

2. Assign the student shorter tasks while 
increasing accuracy and quality expectations.

3. Supervise the student while he/she is 
performing schoolwork to monitor accuracy and 
quality.

4. Provide the student with clearly stated 
criteria for acceptable work.

5. Have the student read/go over school-
work with the teacher so the student can become 
more aware of the accuracy and quality of his/
her work.

6. Provide the student with samples of work 
as models for acceptable levels of quality (e.g., 
the student is to match the quality of the sample 
before turning in the assignment).

7. Provide the student with additional time 
to perform schoolwork to achieve increased ac-
curacy and quality.

8. Teach the student procedures for improv-
ing his/her quality of work (e.g., listen to direc-
tions, make sure directions are understood, work 
at an acceptable pace, check for errors, correct 
for neatness, copy the work over, etc.).

9. Recognize accuracy and quality (e.g., 
display student’s work, congratulate the student, 
etc.).

10. Conduct a preliminary evaluation of the 
neatness of the student’s assignment.  Require 
him/her to make necessary changes before fi nal 
grading.

11. Establish levels of expectations for ac-
curacy and quality of assignments.  Require the 
student to correct or redo assignments until the 
expectations are met.

12. Provide the student with quality materi-
als to perform the assignment (e.g., pencil with 
eraser, paper, dictionary, handwriting sample, 
etc.).

13. Make sure that all educators who work 
with the student maintain consistent expecta-
tions of accuracy and quality.

14. Have the student ask questions about 
directions, explanations, or instructions not 
understood.

15. Assess student performance in a vari-
ety of ways (e.g., have the student give verbal 
explanations, simulations, physical demonstra-
tions, etc.).

Interventions:

III.  Goals, Objectives, and Interventions

SAMPLE

Attention Defi cit D
isorder

Intervention Manual - R
evised



1. Carefully consider if your child is capable 
of performing the responsibilities expected of him/
her. Do not give your child too many chores to do 
at once; make sure he/she gets up early enough to 
get to school on time; provide more than enough 
time to perform a responsibility, etc.; and do not 
expect perfection.

2. Establish rules for performing everyday ex-
pectations (e.g., get up on time for school, do your 
chores right after you get home from school, fi nish 
your homework before you watch TV, etc.). These 
rules should be consistent and followed by every-
one in the home. Talk about the rules often.

3. Establish a routine for your child to follow 
when getting ready for school, performing chores, 
doing homework, etc. This will help your child 
remember what is expected.

4. Reward your child for getting things done 
without being distracted. Possible rewards include 
verbal praise (e.g., “You’re on time for school. 
Good for you!’’ “Thank you for remembering to 
fi nish your homework before you turned on the 
TV.’’ etc.), a kiss on the cheek, a hug, having a 
friend over to play, staying up late, watching a fa-
vorite TV show, and playing a game with a parent. 
(See Appendix for Reward Menu.)

5. If there are other children or adolescents 
in the home, reward them for getting things done 
without becoming distracted.

6. Model for your child the appropriate ways 
to get things done without becoming distracted. 
Show your child how to follow a routine by follow-
ing one yourself and getting things done on time.

7. Make certain that your child sees the rela-
tionship between behavior and the consequences 
which follow (e.g., failing to feed the dog will 
cause the dog to go hungry).

8. When your child does not get something 
done because he/she was distracted, explain 
exactly what he/she did wrong, what should have 
been done and why.  

For example: Your child is supposed to catch the 
school bus at 7:45 a.m. but is still getting dressed 
when the bus arrives. Go to your child and explain 
that the bus was missed because he/she was not 
ready on time. Explain that it is unacceptable to 
miss the bus because you don’t have time to take 
him/her to school.

9. Write a contract with your child. 

For example: I, William, will be ready and waiting 
for the school bus at 7:40 a.m. for three days in a 
row. When I accomplish this, I can watch 30 extra 
minutes of TV.   

The contract should be written within the ability 
level of your child and should focus on only one 
behavior at a time. (See Appendix for an example 
of a Behavior Contract.)

10. Allow natural consequences to occur due 
to your child becoming distracted and not getting 
things done (e.g., a pet goes hungry if not fed, 
possessions are lost if not put away, etc.).

11. Along with a directive, provide an incen-
tive statement (e.g., “After you get ready for bed, 
you may watch TV.’’).

12. Provide your child with written remind-
ers (e.g., a list posted in the bathroom, indicating 
what his/her chores are and when they need to be 
done). (See Appendix for List of Chores.)

13. Tell your child when it is time to set the 
table, feed the dog, etc.

14. Limit the number of chores for which your 
child is responsible and gradually increase the 
number of chores as your child demonstrates the 
ability to get them done on time without becoming 
distracted.

II. Behaviors and Interventions

 1 Is easily distracted by other things in the home

SAMPLE

Parent’s G
uide to Attention 

Defi cit D
isorder


