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 The Behavior Evaluation Scale-Fifth Edition: Long Version (BES-5:L) is based on the federal defi nition of seri-
ous emotional disturbance in the Education for All Handicapped Children Act of 1975 (PL 94-142), Individuals with 
Disabilities Education Act Amendments of 1997, and currently the Individuals with Disabilities Education Improvement 
Act of 2004 (IDEIA). 

 The BES-5:L subscales are

 • Learning Problems,

 • Interpersonal Diffi  culties,

 • Inappropriate Behavior,

 • Unhappiness/Depression, and

 • Physical Symptoms/Fears.

 The BES-5:L School Version (BES-5:L SV) normative data were gathered from 3,571 randomly selected students 
ages 5 through 18 years old from 19 states.  Internal consistency of the BES-5:L SV was .98 for the total score.  Test-
retest reliability yielded a correlation coeffi  cient of .91 for the total score.  Content validity was established through the 
initial development process.  Concurrent validity was established by comparing all fi ve BES-4:L SV subscales to the 
Behavior Disorders Identifi cation Scale-Second Edition Renormed School Version (BDIS-2R SV) (McCarney & 
Arthaud, 2000) subscales.  All BES-4:L SV subscales except Learning Problems were compared to the Devereux Behavior 
Rating Scale-School Form (DBRS-SF) (Naglieri, LeBuff e, & Pfeiff er, 1993).  The  BES-4:L SV total score was com-
pared to the total score for the Behavior Rating Profi le-Second Edition (BRP-2) Teacher Rating Scale (Brown & Hamill, 
1990).  

 The BES-5:L Home Version (BES-5:L HV) normative data were gathered from 3,148 children and youth ages 5 
through 18 years old from 19 states.  Internal consistency of the BES-5:L HV was .97 for the total score.  Test-retest 
reliability yielded a correlation coeffi  cient of .93 for the total score.  Content validity was established through the initial 
development process.   Concurrent validity was established by comparing the BES-4:L HV to the Behavior Disorders 
Identifi cation Scale-Second Edition Renormed Home Version (BDIS-2R HV) (McCarney & Arthaud, 2000) subscales.  
The BES-4:L HV total score was compared  to the total score for the Behavior Rating Profi le-Second Edition (BRP-2) 
Parent Rating Scale (Brown & Hamill, 1990). 

 Each item on the BES:L SV and HV is rated using a seven-point scale from (1) NOT PERSONALLY OBSERVED 
OR IS  DEVELOPMENTALLY ADVANCED FOR AGE GROUP to (7) CONTINUOUSLY THROUGHOUT THE 
DAY.  The BES:L takes a rater familiar with the child or youth approximately 20 minutes to complete.  Following 
completion, four types of scores may be obtained:  frequency rating for individual items (refl ecting the frequency and 
severity of the behavior), subscale standard score, quotient, and percentile (a consistent overall basis for comparing 
children/youth).  From the subscale standard scores, a profi le of the child’s or youth’s behavior across the subscales is 
constructed.  Age and grade placement norms are available.  Examiners may choose to compare ratings obtained for a 
child or youth to his/her peer group by chronological age and/or current grade placement.

 The BES:L Intervention Manual includes goals, objectives, and intervention strategies for the behaviors on the 
scale and is designed for the convenient development of the student’s IEP, as well as classroom intervention.  The
BES-5:L Quick Score computer program converts raw scores to standard, quotient, and percentile scores.

 The BES-5:L complete kit consists of BES-5:L School Version Technical Manual and Rating Forms (50), 
BES-5:L Home Version Technical Manual and Rating Forms (50), Intervention Strategies Documentation Forms 
(50), BES:L Pre-Referral Checklists (50), BES:L Intervention Manual, and the BES-5:L Quick Score (Download). 

H     A     W     T     H     O     R     N     E  
Phone:  (800) 542-1673    FAX:  (800) 442-9509  Web site:  www.hawthorne-ed.com



RATING GUIDELINES



SUBSCALE 1

SUBSCALE 2

SUBSCALE 3



SUBSCALE 4

SUBSCALE 5



Rating Guidelines

SUMMARY OF SCORES

TOTAL SCORE



RATING GUIDELINES



SUBSCALE 1

______
SUBSCALE 2

______

SUBSCALE 3



______
SUBSCALE 4

______
SUBSCALE 5

______



Rating Guidelines

SUMMARY OF SCORES

TOTAL SCORE



The BES: Long Pre-Referral Checklist is a 
checklist only.  All behaviors match the 
behaviors on the BES Long School Version 
Rating Form but are only checked as having been 
observed, not given frequency ratings.



Goal:
1. The student will remain on task.

Objectives:
2. The student will demonstrate on-task behavior by sitting quietly at his/her seat, looking at his/her 

materials, and performing the task for                minutes at a time.
3. The student will remain on task for                minutes at a time.
4. The student will remain on task long enough to complete the task on                out of                

tasks.
5. The student will remain on task through its completion on                out of                tasks.
6. The student will maintain eye contact with the teacher for                minutes at a time.

II.  Goals, Objectives, and Interventions

1  Has diffi  culty attending to academic tasks

1. Reinforce the student for attending to 
academic tasks in the classroom:  (a) give the 
student a tangible reward (e.g., classroom privi-
leges, line leading, passing out materials, fi ve 
minutes free time, etc.) or (b) give the student 
an intangible reward (e.g., praise, handshake, 
smile, etc.).

2. Speak to the student to explain (a) what 
he/she is doing wrong (e.g., failing to attend to 
tasks) and (b) what he/she should be doing (e.g., 
attending to tasks).

3. Establish classroom rules:
 • Work on-task.
 • Work quietly.
 • Remain in your seat.
 • Finish task.
 • Meet task expectations.
Review rules often.  Reinforce students for 
following the rules.

4. Reinforce those students in the classroom 
who demonstrate on-task behavior.

5. Reinforce the student for attending to 
tasks based on the length of time he/she can be 
successful.  As the student demonstrates success, 
gradually increase the length of time required 
for reinforcement.

6. Write a contract with the student speci-
fying what behavior is expected (establish a 
reasonable length of time to stay on task) and 
what reinforcement will be made available when 
the terms of the contract have been met.

7. Communicate with the parents (e.g., 
notes home, phone calls, etc.) to share infor-
mation concerning the student’s progress. The 
parents may reinforce the student at home for 
attending to academic tasks in the classroom.

8. Choose a peer to model attending to aca-
demic tasks for the student.

9. Have the student question any directions, 
explanations, or instructions he/she does not 
understand.

10. Evaluate the auditory and visual stimuli 
in the classroom to determine what level of 
stimuli the student can respond to in an appro-
priate manner.

11. Reduce the auditory and visual stimuli 
to a level at which the student can successfully 
function.  As the student demonstrates that he/
she can successfully tolerate the reduced levels 
of auditory and visual stimuli, gradually allow 
auditory and visual stimuli to increase.

12. Seat the student so that he/she experi-
ences the least amount of auditory and visual 
stimuli possible.

13. Provide the student with a quiet place in 
which to work where auditory and visual stimuli 
is reduced.  This is used to reduce distracting 
stimuli and not as a form of punishment.

14. Seat the student away from those peers 
who create the most auditory and visual stimula-
tion in the classroom.

Interventions:


