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 The Emotional and Behavior Problem Scale-Second Edition: Renormed (EBPS-2:R) School and Home Versions were devel-
oped to aid in diagnosis, placement, and planning for emotionally disturbed/behaviorally disordered children and adolescents from 
5 through  18 years of age.  Two interpretations of the items on the scale are provided.  The Theoretical Interpretation is based on 
the federal defi nition of emotional disturbance (IDEA).  Each subscale is associated with one of the fi ve characteristics of emotional 
disturbance contained in the federal defi nition.  The EBPS-2:R Theoretical Interpretation subscales are

• Learning Problems,
• Interpersonal Relations, 
• Inappropriate Behavior,
• Unhappiness/Depression, and 
• Physical Symptoms/Fears.

The Empirical Interpretation of the items on the scale represents a factor analysis clustering of the items into fi ve disorders and repre-
sents a clinical perception of the items included on the scale.  Each subscale is associated with one of the disorders.  The EBPS-2:R 
Empirical Interpretation subscales are

• Social Aggression/Conduct Disorder,
• Social-Emotional Withdrawal/Depression,
• Learning/Comprehension Disorder,
• Avoidance/Unresponsiveness, and
• Aggressive/Self-Destructive.

 During initial development, the EBPS was subjected to fi eld testing by 867 teachers from grade levels K-12 which resulted in the 
58 items included in the fi nal version of the scale.  The EBPS-2:R School Version was standardized on a total of 1,715 students, dis-
tributed  across all grade levels, K-12.  Demographic characteristics of the standardization population represented national percentages 
of gender, race, residence, geographic area, and occupation of parents.

 Internal consistency of the EBPS-2:R School Version exceeded .92 for each subscale.  The test-retest reliability correlation coef-
fi cient was .73 for the total score.  Coeffi  cients for inter-rater reliability for the subscales ranged from 068 to .88 for all age levels.  
Content validity was established through the initial development process.  The EBPS-2:R was compared to the Behavior Evaluation 
Scale-Third Edition: Long School Version (BES-3:L SV) (McCarney & Arthaud, 2005) and the Scale for Assessing Emotional Distur-
bance-School Form (SAED) (Epstein & Cullinan, 1998) as a measure of concurrent validity.  Each subscale reached p< .05 level of 
confi dence when compared to the BES-3:L SV and the SAED.  Item performance correlated positively with total scale performance, 
further substantiating the internal cohesiveness of the scale as a measure of emotional disturbance.

 The EBPS-2:R uses frequency-referenced quantifi ers.  Each item on the EBPS-2:R is rated on a seven-point scale from (1) NOT 
IN MY PRESENCE to (7) MORE THAN ONCE AN HOUR.  Following completion of the EBPS-2:R, fi ve types of scores may be 
obtained:  frequency rating for each item (refl ecting the frequency and severity of the behavior), subscale raw score (the sum of the 
frequency ratings for each subscale), subscale standard score (a consistent basis for comparing scores), total test quotient (a consis-
tent basis for comparing scores), and a percentile (a global index of behavior in all areas measured within the total scale).  Using the 
subscale standard scores, a profi le of the student's behavior across the subscales is constructed for both the Theoretical and Empirical 
Interpretations.

 The EBPS-2:R takes approximately 20 minutes to complete and can be completed by anyone familiar with the student:  (e.g., the 
classroom teacher, guidance counselor, or other school personnel).  The EBPS-2:R complete kit consists of School and Home Version  
rating forms and technical manuals, and the Emotional and Behavior Problem Scale IEP and Intervention Manual.

 The Emotional and Behavior Problem Scale IEP and Intervention Manual (167 pages, © 1989) includes goals, objectives, and 
intervention strategies for each behavior on the scale and was designed for the convenient development of the student's IEP and inter-
vention program.  The EBPS-2:R Quick Score computer program converts raw scores to standard scores and a total scale quotient and 
percentile.  The computer program for the Emotional and Behavior Problem Scale IEP and Intervention Manual provides an individual-
ized report of IEP goals, objectives, and intervention strategies selected for a student.

 The EBPS-2:R is a valuable tool designed to assist school personnel in making diagnostic, placement, and programming decisions 
for emotionally disturbed/behaviorally disordered children and adolescents.  The strong reliability and validity of the scale make the 
EBPS-2:R an effi  cient and eff ective means of measuring student behavior for educational decision making.  The companion Emotional 
and Behavior Problem Scale IEP and Intervention Manual is a must for use in program development and intervention strategies for 
emotionally disturbed/behaviorally disordered students.
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SUBSCALES

EMPIRICAL INTERPRETATION
SUMMARY OF SCORES

Subscales

36 10 1.32

14 11 2.46

12 10 2.16

15 11 2.22

7 12 3.70

Rating Guidelines
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X
XX X
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TOTAL SCORE

54 102 55 5.84 95



SUBSCALES

THEORETICAL INTERPRETATION
SUMMARY OF SCORES

Subscales

22 11 1.08
13 11 1.14
33 10 1.10
9 12 1.48
7 12 1.92

Rating Guidelines

TOTAL SCORE

56 103 60 3.54 95
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SUBSCALES

EMPIRICAL INTERPRETATION
SUMMARY OF SCORES

Subscales

24 12 1.02

11 12 1.38

9 12 1.60

7 12 2.20

7 12 2.08

Rating Guidelines

TOTAL SCORE

60 118 88 4.34 95 
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SUBSCALES

Rating Guidelines

THEORETICAL INTERPRETATION
SUMMARY OF SCORES

Subscales

8 12 1.58
12 12 1.60
21 12 1.02
8 12 1.88
9 12 1.92

TOTAL SCORE

60 112 79 3.80 95 
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Hawthorne 7

Goal:
1. The student will complete classroom assignments during class time.

Objectives:
1. The student will complete a task before going on to the next task on             out of            trials.
2. The student will complete            out of            assigned tasks per day.
3. The student will attempt            out of            assigned tasks per day.
4. The student will remain on-task for            out of            minutes per class period.
5. The student will use the time provided on assigned tasks to complete            tasks per day.

 III.  Goals, Objectives, and Interventions

 1   Does not perform or complete classroom 
assignments during class time

1. Reinforce the student for attempting 
and completing class assignments:  (a) give the 
student a tangible reward (e.g., classroom privi-
leges, line leading, passing out materials, fi ve 
minutes free time, etc.) or (b) give the student an 
intangible reward (e.g., praise, handshake, smile, 
etc.).

2. Speak with the student to explain (a) 
what he/she is doing wrong (e.g., not completing 
assignments) and (b) what he/she should be do-
ing (e.g., completing assignments during class).

3. Establish classroom rules:
 • Work on-task.
 • Work quietly.
 • Remain in your seat.
 • Finish task
 • Meet task requirements.
Review rules often.  Reinforce students for 
following the rules.

4. Reinforce those students in the classroom 
who attempt and complete assignments during 
class time.

5. Reinforce the student for attempting and 
completing assignments based on the amount 
of work that he/she can successfully complete.  
As the student demonstrates success, gradu-
ally increase the amount of work required for 
reinforcement.

6. Write a contract with the student specify-
ing what behavior is expected (e.g., attempting 
and completing class assignments) and what 
reinforcement will be made available when the 
terms of the contract have been met.

7. Have the student keep a chart or graph 
representing the number of class assignments 
completed.

8. Evaluate the appropriateness of the task 
to determine (a) if the task is too easy, (b) if the 
task is too diffi  cult, and (c) if the length of time 
scheduled for the task is adequate.

9. Choose a peer to help the student with 
class assignments.

10. Assess the degree of task diffi  culty in 
comparison with the student’s ability to perform 
the task.

11. Assign the student shorter tasks (e.g., 
modify a 20 problem math activity to 4 activities 
of 5 problems each to be done at various times 
during the day).  As the student demonstrates 
success, gradually increase the number of prob-
lems over time.

12. Present tasks in the most attractive and 
interesting manner possible.

13. Reduce distracting stimuli (e.g., place the 
student in the front row, provide a carrel or quiet 
place away from distractions).  This is used as a 
means of reducing stimuli and not as a form of 
punishment.

14. Interact frequently with the student to 
maintain involvement with class assignments 
(e.g., ask the student questions, ask the student’s 
opinions, stand close to the student, seat the 
student near the teacher’s desk, etc.).

Interventions:

SAMPLE

Emotional and Behavior Problem Scale

IEP and Intervention Manual


