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The Emotional or Behavior Disorder Scale - Revised (EBDS-R) is based on the National Mental Health and Special
Education Coalition definition of emotional or behavioral disorder and the theoretical construct of the federal defini-
tion (IDEA). The EBDS-R: Behavioral Component includes 64 items, easily observed and documented by educational
personnel, and assesses three areas identified in the definition: Academic Progress, Social Relationships, and Personal
Adjustment. The EBDS-R: Vocational Component includes 54 items, easily observed and documented by educational
personnel, and assesses the fourth area identified in the definition: Work Related, Interpersonal Relations, and Social/
Community Expectations.

The EBDS-R: Behavioral Component was standardized on a total of 4,308 students, ages 5 through 18 years of age.
The EBDS-R: Vocational Component was standardized on a total of 2,623 students, ages 12 through 18 years of age.
Standard scores, quotients, and percentiles are provided by age and gender. Demographic characteristics of the stan-
dardization population represented national percentages of gender, race, residence, geographic area, and occupation of
parents.

Internal consistency of the EBDS-R: Behavioral Component exceeded .97. Test-retest reliability yielded correlation
coefficients which exceeded .77 for each of the three subscales. Coefficients for inter-rater reliability of the subscales
ranged from.77 to .83 for all age levels. Content validity was established through the initial development process. The
scale was compared to the Behavior Evaluation Scale - 2 School Version and the Devereux Behavior Rating Scale -
School Form as a measure of concurrent validity.

Internal consistency of the EBDS-R: Vocational Component exceeded .98. Test-retest reliability yielded correlation
coefficients exceeding .71 for each of the three subscales. Content validity was established through the initial develop-
ment process. The scale was compared to the Adaptive Behavior Inventory and the Adaptive Behavior Evaluation Scale
- Revised as a measure of concurrent validity.

The EBDS-R uses frequency-referenced quantifiers. Each item on the EBDS-R: Behavioral Component is rated on a
seven-point scale from (1) NOT IN MY PRESENCE to (7) MORE THAN ONCE AN HOUR. Each item on the EBDS-
R: Vocational Component is rated on a five-point scale from (0) IS NOT DEVELOPMENTALLY APPROPRIATE FOR
THE STUDENT’S AGE GROUP to (5) DEMONSTRATES THE BEHAVIOR OR SKILL AT ALL TIMES (CONSIS-
TENTLY). Following administration, four types of scores may be obtained: frequency rating for each item (reflecting
the frequency and severity of the behavior), subscale raw score (the sum of the frequency ratings for each subscale),
subscale standard score (a consistent basis for comparing students), and a percentile score (a global index of all behaviors
measured within the total scale). Using the subscale standard scores, a profile of the student’s level of functioning across
the subscales may be constructed.

The EBDS-R may be completed in 20 minutes by anyone who is familiar with the student: classroom teacher or other
school personnel, or clinical personnel. The EBDS-R complete kit consists of rating forms and a technical manual, and
the Emotional or Behavior Disorder Intervention Manual - Revised (EBDIM-R). The EBDIM-R was designed for the
convenient development of a student’s IEP and includes goals, objectives, and intervention strategies for the behaviors on
the scale.
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BEHAVIORAL COMPONENT RATING FORM

Stephen B. McCarney

COVER SHEET

RATING GUIDELINES

e The student should be rated by educational person-
nel with primary observational opportunities who
work directly with the student during instructional
situations.

e Any number of persons may rate the student. Each
person should independently rate (i.e., without
conferring with others) the student using a separate
rating form.

e Itis recommended that the rater read each quantifier
with the item before rating the item. Using item 58
as an example, the rater would first read, “"Not in my
presence throws temper tantrums,” then "One time
in several months throws temper tantrums,” then
“Several times, up to one time a month throws tem-
per tantrums,” then “"More than one time a month, up
to one time a week throws temper tantrums,” then
“More than one time a week, up to once a day throws
temper tantrums,” then “"More than once a day, up to
once an hour throws temper tantrums,” and finally
“More than once an hour throws temper tantrums.”

e Itis not necessary to complete the rating of a stu-
dent in one day. Several days may elapse before the
rater is able to complete the scale.

e If the rater has not personally observed the student
demonstrate the behavior, the rating should be

NOT IN MY PRESENCE.

e If the rater has observed the student for more than
one month and has observed the student demon-
strate the behavior one time, the rating should be

B

ONE TIME IN SEVERAL MONTHS.

If the behavior has been demonstrated several times
over more than one month with a frequency average
of once a month, the rating should be

B

SEVERAL TIMES, UP TO ONE TIME A MONTH.

If the behavior has been demonstrated more than
once a month, even several times per month, up to
an average of one time a week but no more than four
times per month; the rating should be

[4]

MORE THAN ONE TIME A MONTH,
UP TO ONE TIME A WEEK.

If the behavior has been demonstrated more than
one time per week, even several times per week, up
to one time per day; the rating should be

(5]

MORE THAN ONE TIME A WEEK,
UP TO ONCE A DAY.

If the behavior has been demonstrated more than
one time a day, up to one time per hour; the rating

should be
[¢]

MORE THAN ONCE A DAY,
UP TO ONCE AN HOUR.

If the behavior has been demonstrated more than
once an hour and included behavior with unlimited
frequency which may even defy accurate counting at
extremely high rates, the rating should be

MORE THAN ONCE AN HOUR.

IMPORTANT *** PLEASE NOTE: *** IMPORTANT

It is your responsibility as a professional or parent to immediately inform the publisher if you are asked to complete
any reproduction of this form. The original form is beige with brown print. If you have this form in any other color,
it was illegally reproduced. You are not permitted to complete or use any reproduced form.

(800) 542-1673
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TO RATER: Rate every item using the quantifiers (1-7) provided.
Every item must be rated. Do not leave any boxes blank.

MORE THAN ONE
ONE TIME IN SEVERAL TIMES, TIME A MONTH, MORETHANONE  MORE THAN ONCE
SEVERAL UP TO ONE TIME UPTOONETIME  TIMEAWEEK,UPTO ADAY,UPTOONCE  MORE THAN ONCE
NOT IN MY
PRESENCE [ montis | [ amonth | | Aweex | | onceapay | | anHour | [ AnHOUR

[1] 2]

ACADEMIC PROGRESS

[3]

Does not perform or complete classroom assign-
ments during class time (e.g., does not perform the
assignment or does not use the time provided, will
go on to another assignment before completing the
first, etc.)

Does not turn in homework assignments (e.g., does
not do the assignment, loses the assignment after
completing it, does not bring the assignment to class
to turn in, etc.) (If the student is not yet assigned
homework, rate this item 1.)

Is disorganized to the point of not having necessary
materials, loses materials, fails to find completed
assignments, fails to follow the steps of the assign-
ment in order, etc. (If it is not developmentally ap-
propriate for the student to have mastered this skill,
rate this item 1.)

Fails to perform assignments independe
continually asks for assistance or reg
not begin, work on, or compleig
out assistance; etc.)

Earns failing gi3

N

9.

10.
11.
12.

»

Does not perform academically at his/her ability
level (i.e., performs below ability level or at a failing
level)

Does not follow written directions (If the student
does not yet read, rate this item 1.)

Does not follow verbal directions

Is reluctant to attempt new assignments or tasks
Has difficulty with short-term or long-term memory
(e.g., does not remember directions, does not mem-
orize a poem, does not recall information previously

learned, etc.)

Has difficulty understanding abstract concepts

13.
14.

Copyright © 2003 Hawthorne Educational Services, Inc.

Does not comprehend what he/she reads (If the
student does not yet read, rate this item 1.)

[4]
15.

355

16.
17.
18.

27.
28.
29.

(5] [6]

Requires repeated drill and practice to learn what
other students master easily

Raw Score
SOCIAL RELATIONSHIPS

Fights with other students (e.g., scratches, hits,
pulls hair, etc.)

Becomes physically aggressiye
pushes, pulls away, gra}

alk, share in activities, make friends, etc.)

Makes inappropriate comments to other students
(e.g., argues, calls names, curses, uses obscenities,
makes rude comments, etc.)

Responds inappropriately to typical physical ex-
changes with other students (e.g., being bumped,
touched, brushed against, etc.)

Is not accepted by other students (e.g., is ignored,
teased, ridiculed, etc.)

Bothers other students who are trying to work,
listen, etc.

Responds inappropriately to others’ attempts to be
friendly, complimentary, sympathetic, etc.

Raw Score
PERSONAL ADJUSTMENT

Does not share, allow others to take their turn, par-
ticipate in activities or games, etc.

Makes unnecessary physical contact with others
(e.g., touches, hugs, etc.)

Fails to comply with teachers or other school per-
sonnel (e.g., refuses to do what he/she is told, goes
on doing what he/she was doing, does the opposite
of what he/she is told, etc.)
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MORE THAN ONE

ONE TIME IN SEVERAL TIMES, TIME A MONTH, MORETHANONE ~ MORE THAN ONCE
SEVERAL UP TO ONE TIME UPTOONETIME  TIMEAWEEK,UPTO ADAY,UPTOONCE  MORE THAN ONCE
NOT IN MY
PRESENCE [ montus | [ amontn | [ aAweex | | onceapay | [ anwour | [ aAnnourR |

[1]
30.

2] (3]

Makes sexually related comments or engages in
behavior with sexual overtones (e.g., uses sexual
references when talking, makes suggestive sexual
comments, makes sexually related gestures, touches
self or others, exposes self, etc.)

Lies, denies, exaggerates, distorts the truth

31.
32.

Makes unnecessary comments or noises in the class-
room (e.g., talks to other students without permis-
sion, calls out answers, interrupts, makes fun of
others, hums, taps, burps, etc.)

Has unexcused absences (e.g., absent from school,
skips classes, etc.)

33.
34.
35.

Has unexcused tardiness (e.g., late to school, late to
class, late to activities, etc.)

Blames other persons or materials to avoid taking
responsibility for his/her mistakes (e.g., teachers,
other students, books, pencils, pens, etc.)

Steals or forcibly takes things from other students,
teachers, the school building, etc.

36.
37.

Engages in inappropriate behaviors while seaje
(e.g., tips chair or desk, puts feet on desk
others as they walk by, taps and mg

Behaves in a manner inapp
(e.g., laughs in a si
would be alarme

38.

39.

40.

a1.
42
43.

44,

without thinking, is impatient, fails to wait for a turn
or for assistance from an instructor, etc.)

Becomes overexcited (e.g., loses control in group
activities, forgets rules, becomes loud, etc.)

Destroys school or other students’ property (e.g.,
defaces, damages, vandalizes, etc.)

Cheats (e.g., copies from other students, uses notes
during tests or quizzes, copies other students’ class-
work or homework, etc.)

Does not accept changes in an established routine
(e.g., is upset by changes in a schedule, changes in
the way assignments are to be performed; behaves
inappropriately when a student teacher or substitute
teacher is in the classroom, etc.)

Does not follow school rules (e.g., runs in hallways,
throws food in cafeteria, is disruptive in library, etc.)

45,
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[4]

46.
47.

4s.
49.

50.

51.
52.

(5] [6]

Moves about unnecessarily (e.g., leaves seat, walks
around the classroom, rocks, shakes head, etc.)

Does not participate in classroom activities or spe-
cial events that are interesting to other students
(e.g., does not want to participate in group activi-
ties, parties, class plays, field trips, assemblies, etc.)

Becomes upset when a suggestion or constructive
criticism is given

Threatens to hurt self or commit suicide (e.g., ver-
bally as well as through pictures and written repre-
sentations of hurting self or committing suicide)

Indicates that no one likes him/he P one cares

about him/her, etc.

Does not smile, laug

geliberately hurts self or damages own property or
clothing (e.g., hits, scratches self; destroys clothing
or personal property, etc.)

Speaks in an unnatural voice (e.g., falsetto voice,
mechanical voice, etc.)

Speaks incoherently (e.g., statements are discon-
nected, unrelated, bizarre and unintelligible, etc.)

Throws temper tantrums

Reacts physically in response to excitement, disap-
pointment, surprise, happiness, fear, etc. (e.g., flaps
hands, shudders, stutters, stammers, trembles, etc.)

Becomes pale, may throw up, or passes out when
anxious or frightened

Exhibits extreme mood changes (e.g., from calm to
angry, happy to sad, etc.)

Is unpredictable in behavior (e.g., does not respond
consistently to situations in the environment)

Ignores consequences of his/her behavior (e.g.,
knows that his/her behavior will result in a negative
consequence but engages in the behavior anyway)

Indicates that he/she does not care or is not con-
cerned about performance, grades, report cards,
graduating, consequences of behavior, etc.

Raw Score
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BEHAVIORAL AND VOCATIONAL RATING FORMS

Stephen B. McCarney

PROFILE
SHEET

SUMMARY OF SCORES
Name of R Standard | Standard
student: Zhomas B. udrews Gender: Subscales - Behavioral Score (Aggodr;:) S&:Ir'ed;E:;Vl
—_— ppendix ppendix
School: Wcdvale Tn. Hizh Academic Progress 35 70 7.77
Class: s al S 2 Grade: 7 Social Relationships /5 77 2.57
] - Personal Adjustment 55 72 7.26
Clty: _Mte State: _% TOTAL SCORE
Date of rating: 77 /¢ Sum of . .| Quotient | Confidence
(vear) (month) (day) Subscale SS ({zuotlglg: P{ercer'\t:;l)e . SEM o Interval
Date of birth: __ 7990 s 72 e 102 5¢ | 506 79 %
(year) (month) (day) Raw Standard | Standard
Subscales - Vocational Score Score Score SEM
Age at rating: 7 (Appendix D) (Appendix F)
(years) (months) (days) Work Related 50 g .29
, . Interpersonal Relations 55 g 7.65
Rated by (observer’s name): __ 7. ﬂowéo,m Sodial/ Community Expectations 70 7 /.50
Dates during which observation of student occurred: TOTAL SCORE
From g/26/02 To 17/1%9/02 Sum of Quotient | Confidence
Subscale SS Quotient Percentile SEM Interval
Amount of time spent with student: (Appendix E) (AppendixE) | ¢ ix F)
Per day 60 win Per week S toars 23 §7 27 .57 99 o
Subscales Percentile
Behavioral Component (BC) Vocational Component (VC) Quotient Rank
Social/
Standard| Academic Social Personal Interpersonal| Community
Scores | Progress [Relationships| Adjustment |Work Related| Relations | Expectations |Quotients| BC | VC | Percentiles| BC | VC
20 ° ° L] L] L] L] 150 o | o 299 o | o
19 ° ° . . . . 145 o | o 95 o | o
18 ° ° . . . . 140 o | o 20 o | o
17 ° ° ° . . . 135 o | o 85 o | o
16 ° ° L] L] L] L] 130 o | o 80 o | o
15 ° ° ° ° ° ° 125 o | o 75 o | o
14 . ° ° ° ° ° 120 o | o 70 o | e
13 o ° ° ° ° ° 115 o | o 65 o | o
12 ° ° /ﬁ L] L] L] 110 o | e 60 o | o
11 ° ] . . (] 105 o | o 55 °
10 y /..«_/ - - - - 100 |&|~| s0 [E|~
9 ° ° ° ° ° . 95 o | o 45 o | o
8 ° ° ° o,g__%\ ° 90 ° 40 ° °
7 ° ° ° ° ° e 85 . ? 35 o | o
6 ° ° ° ° ) ) 80 ° ° 30 ° °
5 ) ) ) ) ) ) 75 ° ° 25 ° °
4 ° ° ° ° ° ° 70 ° . 20 . x
3 ° ° ° ° ° ° 65 o | o 15 o | o
2 ) ) ) ) ) ) 60 ° ° 10 ° °
1 ° ° ° ° o ° 55 . . 5 . .
50 ° ° 1 ° °
Important: Before using this scale, read the section titled Rating Guidelines on page one and page five.
EBDS-R No part of this publication may be reproduced or transmitted in any form or by any means,
Copyright © 2003 electronic or mechanical, including photocopying, recording, or by any information storage

Hawthorne Educational Services, Inc.

and retrieval system, without permission in writing from the publisher.

It is your responsibility as a professional or parent to immediately inform the publisher if you are asked to complete any
reproduction of this form. The original form is beige with brown print. If you have this form in any other color, it was
illegally reproduced. You are not permitted to complete or use any reproduced form.

(800) 542-1673
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VOCATIONAL COMPONENT RATING FORM

Stephen B. McCarney
RATING GUIDELINES

e The student should be rated by persons (e.g. teachers,
guidance counselors, employers, supervisors, etc.) with
primary observational opportunities and who have fa-
miliarity with the student’s typical behavior on a regular
basis.

e While no established length of time is necessary to ob-
serve a student, ratings should be conducted by educa-
tors familiar with the student’s abilities.

o The rater should rate the behavior as the behavior/skill
occurs naturally in the environment.

e It is not necessary for the rater to complete the rating in
one day. Several days may elapse before the rater is able
to complete the scale.

e Itis recommended that the rater read each quantifier
with each item while rating that item. Using item 1 as
an example, the rater would first read, “Is not devel-
opmentally appropriate to attempt new assignments,”
then "Does not attempt new assignments,” “"Developing
attempting new assignments,” “"Demonstrates attempt-
ing new assignments inconsistently,” “Demonstrates at-
tempting new assignments most of the time,” and finally
“Demonstrates attempting new assignments at all times
(consistently).”

e If the behavior or skill is developmentally beyond what is
expected of the student’s age group, the rating should be

(o]

IS NOT DEVELOPMENTALLY APPROPRIATE
FOR THE STUDENT’S AGE GROUP.

e If the student does not possess the behavior or skill, or
does not demonstrate the behavior or skill, the rating

should be
[1]

DOES NOT DEMONSTRATE THE
BEHAVIOR OR SKILL.

o If the student is beginning to develop or demonstrate the
behavior or skill but has not yet mastered it, the rating

should be
2]

IS DEVELOPING THE BEHAVIOR OR SKILL.

o If the student has developed the behavior or skill but
does not demonstrate it on a regular basis, the rating

should be
3]

DEMONSTRATES THE BEHAVIOR OR
SKILL INCONSISTENTLY.

o If the student has the ability to demonstrate the behavior
or skill and performs it successfully except in a few situa-
tions, the rating should be

[4]

DEMONSTRATES THE BEHAVIOR OR SKILL
MOST OF THE TIME.

o If the student consistently demonstrates the behavior or
skill successfully in all situations, the rating should be

[5]

DEMONSTRATES THE BEHAVIOR OR SKILL
AT ALL TIMES (CONSISTENTLY).

TO RATER: Rate every item using the quantifiers (0-5) provided.
Every item must be rated. Do not leave any boxes blank.

IS NOT DEVELOPMENTALLY DOES NOT
APPROPRIATE FOR DEMONSTRATE IS DEVELOPING
THE STUDENT'S THE BEHAVIOR THE BEHAVIOR
AGE GROUP OR SKILL OR SKILL

[1]

WORK RELATED
1. Attempts new assignments

2]

2. Begins assignments after receiving directions,
instructions, etc.

Completes assighments within a specified time
period

4, Completes assignments with at least minimal
accuracy

[w] [o] [o] [s]]
w

5. Completes the required number of assignments in
a given period of time

Copyright © 2003 Hawthorne Educational Services, Inc.

DEMONSTRATES DEMONSTRATES DEMONSTRATES
THE BEHAVIOR OR THE BEHAVIOR OR THE BEHAVIOR OR
SKILL SKILL MOST OF SKILL AT ALL TIMES

INCONSISTENTLY THE TIME (CONSISTENTLY)

[3] [4] (5]

6. Is able to be productive in a group situation (e.g.,
works at a table with several peers, works at a
desk with peers nearby, etc.)

7. Responds appropriately to redirection in aca-

demic situations (e.g., corrects errors on an

assignment)

Follows written directions (e.g., from teachers,
principals, etc.)

s.
9.

Has necessary materials for specified activities

Page 5



10.
11.

12.
13.
14.
15.

16.
17.

18.
19.
20.
21.
22.

24,

25.
26.
27.
28.
29.

30.
31.

Remains on-task for the required length of time 32. Adjusts easily to new situations (e.g., works with
individuals he/she does not know, adjusts to new

Changes from one activity to another without surroundings, etc.)

difficulty (e.g., can stop one activity and begin

another, puts materials away and gets ready for 33. Demonstrates stability (e.g., maintains consistent
another activity, etc.) patterns of acceptable behavior, emotions, etc.)
Demonstrates short-term memory skills (e.g., fol- 34. Demonstrates loyalty to friends and organized
lows two- and three-step directions) groups (e.g., is dependable, participates, takes

. . . - . responsibility, etc.)
Follows directions without requiring repetition,

explanations, etc. 38 Raw Score

Makes responsible decisions on his/her own (e.g.,

uses common sense, logic, etc.) SOCIAL/COMMUNITY EXPECTATIONS

Is organized (e.g., uses time wisely, does not 35. Isresponsible for appropriate care of personal
waste materials, has good work habits, etc.) property

36. Responds appropriately to environmental cues

Is dependable (e.g., in attendance, on time, pre- (e.g., bells, signs, etc.)

pared, ready to work, etc.)

37. Stays in an assigned area for the specified time
period (e.g., classroom, building, school grounds,
etc.)

Is independent (e.g., can work on own without 38. Follows the rules of ;3
supervision, with limited encouragement, etc.) 39.

Demonstrates initiative in the absence of direc-
tions (e.g., takes appropriate action rather than
remaining inactive, uses good judgment, etc.)

Demonstratgs
Demonstrates problem-solving skills (e.g., is

resourceful, finds alternative ways to deal with supervi-
situations, etc.)

Is attentive Z, from teachers,

Is persistent in seeking success (e.g., will

with a task or activity until successfi Uity at the specified time

Takes responsibility for his/b dance unless legitimate reason is given

Waits appropriately for assistance from a
supervisor

Demonstrates appropriate behavior in the pres-
ence of a substitute authority figure (e.g., anoth-
er teacher in the building, substitute bus driver,
substitute teacher, etc.)

Demonstrates the ability to follow a routine

Z . . 47. Accepts change in an established routine (e.g.,
apriately to typical physical ex- change in schedule)
peers (e.g., being bumped, touched,

bru il against, etc.) 48. Demonstrates appropriate use of school-related
materials (e.g., supplies and equipment)

Cares for personal appearance (e.g., grooming,

clothing, etc.) 49. Demonstrates appropriate care and handling of
others’ property

Demonstrates the ability to resolve conflict situa- . i i i

tions (e.g., discusses, reasons, compromises, etc.) 50. Adjusts behavior to expectations of different
situations (e.g., free time, assemblies, cafeteria,

Interacts appropriately in work activities (e.g., classroom, etc.)

gets involved in discussions, projects, etc.)
51. Is honest (e.g., does not cheat or steal)
Uses communication skills to maintain positive

interpersonal relationships with peers 52. Uses sfullaplies or operates equipment and machin-
ery safely

Demonstrates appropriate hygiene (e.g., clean

hands and face, free of body odor, changes cloth- 53. Does not possess or use drugs or alcohol at

ing when appropriate, etc.) school

Can be relied upon to work cooperatively with 54. Demonstrates the ability to contl_‘ol temper (_e.g.,

peers (e.g., shares materials, helps a friend, etc.) does not resort to verbal or physical aggression

when frustrated, angry, etc.)
Uses communication skills to maintain positive
interpersonal relationships with authority figures 70 Raw Score

Copyright © 2003 Hawthorne Educational Services, Inc. Page 6



III. Behavioral Component

1  Does not perform or complete classroom
assignments during class time

Goals:
1. The student will complete classroom assignments or tasks during class time.
2. The student will improve his/her task-related behavior.
3. The student will improve his/her academic performance.
4. The student will complete assignments or tasks during the time provided.

Objectives:
1. The student will complete a task before going on to the next task on out of trials.
2. The student will complete out of assigned tasks per day.
3. The student will remain on-task for out of minutes per class period.
4. The student will use the time provided to work on assigned tasks to complete tasks per day.
5. The student will begin assignments after receiving directions or instructions on out
of occasions.
6. The student will work on assignments in a given period of time on occa-
sions.
7. The student will complete assignments with assistance in.2 out
of occasions.
8. The student will independently complete assjg out
of occasions.
9. The student will ask for clarificatie derstood on out
of occasions.
10. The student will begip# ons or instructions on out
of occagjie
¢ period on out of occasions.
sance in a given time period on out of
omplete a task in a given time period on out of
1. Teach the student direction-following 4. Deliver directions/instructions before
skills (e.g., listen carefully, write down impor- handing out materials.
tant points, ask for clarification, wait until all
directions are received before beginning, etc.). 5. Maintain a consistent daily routine in the
classroom.

2. Practice direction-following skills on

nonacademic tasks. 6. Allow natural consequences to occur

(e.g., may not participate in extracurricular
sports, may not earn graduation credit, etc.) due
to the student’s failure to complete classwork.

3. Establish assignment rules:
* Listen to directions.
» Wait until all directions have been given.
* Ask questions about anything you do not

understand. 7. Assign the student shorter tasks (e.g.,

« Begin the assignment only when you are modify a 20-problem math activity to 4 activi-
certain about what you are supposed to ties of 5 problems each to be done at various
do. times during the day). As the student demon-

* Make certain you have all materials strates success, gradually increase the length of
necessary, etc. each task and decrease the number of tasks.
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