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The Transition Behavior Scale IEP and Inter-
vention Manual (TBIM) was designed to provide 
students with additional support and preparation 
in specifi c areas to increase the likelihood of suc-
cess in employment or independent living.  These 
behaviors were identifi ed by education profession-
als and employers as the most relevant predictors 
of success in employment and independent living.

The intent of the TBIM  is to provide educa-
tors with goals, objectives, and intervention strate-
gies for the areas of concern identifi ed by the 
Transition Behavior Scale (TBS). The concept of 
identifying behaviors which contribute to success 
in societal transition and employment came from 
the recognition that, regardless of skills attained, 
inappropriate behavior will result in termina-
tion of employment, termination of independent 
living, and, quite possibly, removal from a com-
munity.   The TBS and this manual provide an 
assessment of behaviors which will contribute to 
successful transition as well as goals, objectives, 
and interventions for those behaviors which, with-
out improvement, will limit successful transition 
to employment and independent living.

The goals and objectives identifi ed in this 
manual will serve as samples which may be used 
in writing IEPs for students preparing for transi-
tion. Criteria for measuring the success of the 
student’s attainment of the goals and objectives 
must be determined by those professionals and 
parents who are aware of the student’s current 
abilities and program recommendations.

The interventions listed under each behavioral 
characteristic should serve as a guide for program 
development or change for any student in need 
of  behavioral improvement.  Interventions may 
be chosen by a team of professionals, a special 
educator (in a self-contained class, resource room, 
or acting as a consultant), or by a regular educa-
tion teacher.  The interventions have been found 
appropriate for special education, as well as regu-
lar education classrooms.  Professional judgment 
should dictate the choice of interventions for any 
particular student.  

The assumption is made, in any professionally 
responsible educational setting, that all related 
variables will be considered in choosing appro-
priate interventions to facilitate student success.  
Thorough assessment should identify all related 
variables infl uencing student behavior to ap-
propriately respond to individual situations.  The 

student’s age, gender, grade level, local commu-
nity standards, and any handicap which may exist 
are all to be considered in selecting appropriate 
interventions.  Vision, hearing, general health, 
nutrition, and family case history should be con-
sidered to avoid the omission of any historical or 
contemporary determinants of behavior. 

The expectation is that the appropriate 
interventions will be selected, agreed upon, and 
consistently used by all instructional person-
nel working with the student.  Use of the same 
interventions by all teachers in all settings greatly 
facilitates the likelihood of student success in 
the educational environment.  These interven-
tions lend themselves particularly well to creating 
continuity across all the classes and educational 
settings in which the student functions. 

To respond to the broad spectrum of impli-
cations related to behavior patterns, the inter-
ventions contained in this manual are designed 
to represent possible solutions which are both 
preventive and reactive.  Preventive  interventions 
are environmental modifi cations such as reducing 
stimulation, teaching the student problem-solving 
skills, etc.  Reactive interventions are more im-
mediately related to the situation such as removal 
from the group, increased supervision, natural 
consequences, etc. 

Some interventions in this manual apply to 
most students and should be considered fi rst to 
provide a more general approach to appropriate 
behavior.  Other interventions are more specifi c 
and should be individually selected for students 
based on the appropriateness of the intervention to 
the situation. 

For any behavior exhibited, it will be of value 
to assess the extent to which institutional vari-
ables infl uence the behavior.  Limited supervision 
in classrooms, hallways, and during extracur-
ricular activities, as well as arbitrary groupings 
and seating arrangements are examples of factors 
which are inherent in the educational setting and 
often contribute to inappropriate behavior.  As a 
fi rst step in improving a situation, these variables 
should be evaluated and acted upon to reduce the 
infl uence of variables which result in unsuccessful 
or inappropriate behavior.  

This manual is designed to respond to the 
most typical behavioral characteristics which stu-
dents need to exhibit to successfully move to em-
ployment and independent living. The interven-

I. Introduction
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tions listed under each behavioral characteristic 
should serve as a guide for program development 
for any student needing assistance.  The student 
need not be identifi ed as having any particular 
handicap. The appropriateness of the intervention 
relates directly to the behavioral characteristic and 
not to a classifi cation label.  Education profession-
als, parents and others intent on helping students 
have found these interventions to be successful.

Every attempt was made to provide interven-
tions which are likely to contribute to  improve-
ment of behavior and refl ect the positive behavior 
expected of educators in our schools. All interven-
tions included in the TBIM have been observed 
to contribute to student success in transition to 
employment and independent living.
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*NOTE:  If the Transition Behavior Scale IEP and Intervention Manual is not being used in conjunction 
with the companion evaluation scale, the following procedural steps need not be followed.

Step 1: The student is rated with the companion evaluation scale.

Step 2:  Conversions of raw scores on the evaluation scale are made.  Subscale standard scores and the 
behavioral quotient and percentile are determined; and the companion evaluation scale Profi le 
Sheet is completed.

Step 3:  Determine on which of the three characteristics (subscales) the student scores one or more stan-
dard deviations below the mean.

Step 4:  For each of the characteristics on which the student scored one standard deviation or more below 
the mean, determine which behaviors constitute primary concern in the educational environment 
(the behaviors with the highest raw scores).

Step 5:  Find goals and objectives from the Transition Behavior Scale IEP and Intervention Manual 
which represent each behavior indicated as a primary concern on the companion evaluation scale.

Step 6:  Determine those interventions from the Transition Behavior Scale IEP and Intervention Manual 
which are most appropriate in facilitating the student’s success and meeting the goals and objec-
tives chosen in Step 5.

Step 7:  If there are any behaviors which are of concern on subscales other than those with scores more 
than one standard deviation below the mean; goals, objectives, and interventions should be select-
ed and written for those behaviors as well.

Step 8:  Share those goals, objectives, and intervention strategies selected for the student with all person-
nel involved in the student’s educational program.

II.  Using the Transition Behavior Scale IEP and
  Intervention Manual in conjunction with the
  companion evaluation scale
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Goal:
1. The student will attempt new assignments.

Objectives:
1. The student will attempt new assignments/activities with physical assistance on            out of

           trials.
2. The student will attempt new assignments/activities with verbal prompts on            out of            

trials.
3. The student will attempt new assignments/activities with peer assistance on            out of            

trials.
4. The student will independently attempt new assignments/activities on            out of            trials.
5. The student will attempt new assignments/activities within            (indicate a given time period).

 III.  Goals, Objectives, and Interventions

 1 Attempts new assignments

1. Present the task in the most interesting, 
attractive manner possible.

2. Maintain mobility to provide assistance 
for the student.

3. Structure time units so the student knows 
exactly how long he/she has to work and when 
the work must be fi nished.

4. Provide the student with more than 
enough time to fi nish an activity.  As the student 
demonstrates success, decrease the amount of 
time given to fi nish an activity.

5. Give directions in a variety of ways to 
increase the probability of understanding (e.g., if 
the student fails to understand verbal directions, 
present them in written form).

6. Have the student repeat the directions 
verbally to the teacher.

7. Give a signal (e.g., clapping hands, turn-
ing lights off  and on, etc.) before giving verbal 
directions.

8. Provide the student with a predetermined 
signal when he/she is not beginning a task (e.g., 
verbal cue, hand signal, etc.).

9. Tell the student that directions will only 
be given once.

10. Rewrite directions at a lower reading 
level.

11. Deliver simple, verbal directions.

12. Help the student with the fi rst few items 
on a task.  Gradually reduce the amount of as-
sistance over time.

13. Follow a less desirable task with a highly 
desirable task; make the completion of the fi rst 
task necessary to perform the second.

14. Provide the student with shorter tasks 
given more frequently.

15. Provide the student with a schedule of 
daily events so he/she knows exactly what and 
how much there is to do in a day.  

16. Prevent the student from becoming over-
stimulated by an activity (e.g., frustrated, angry, 
etc.).

17. Specify exactly what is to be done for the 
completion of a task (e.g., make defi nite start-
ing and stopping points, identify a minimum 
requirement, etc.)

18. Require the student to begin each as-
signment within a specifi ed period of time (e.g., 
three minutes, fi ve minutes, etc.).

Interventions:


